
Abstract
The investigator tried to know the difference in the teaching competency between before and after practice 
teaching of the pupil teachers studying in B.Ed. colleges. Keeping in view the above, the investigator made 
an effort to design the study and to �ind out the competency level of pupil teachers taking training in 
the B.Ed. colleges. The sample consists 120 pupil teachers which were selected randomly from different 
belongingness viz. Male-Female, Rural-Urban background. The general �indings show that the rural 
and urban background as well as gender difference does not impact on their competency level even if 
they would be provided the same facilities. The location and the sex difference also do not impact on 
their competency level. However, there is adjudged some factors which impacts on their competency, but 
only these factors are not too dominant. The teachers who establish good morale, rapport with their 
students and colleague as well possess competency in their teaching. Practice and regularity assist in 
developing the skills, behavior modi�ication and improvement in teaching. Consequently, the teaching is 
improved and is more effective and competent.
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Introduction
Teaching is a bipolar process, in which teacher 
performs an important role, he brings out the 
behavioral changes in his student. The teachers 
who get success in the desired changes are 
known as a successful teachers and their teaching 
is recognized as a competent teaching. “Teaching 
competency is the ability of teacher’s manifested 
through a set of overt teacher’s classroom 
behaviors which is a resultant of the interaction 
between the presage and the product variables 
of teaching within a social setting” (Rama, 1979). 
How much a teacher is competent? is adjudged 
on the basis of the procurement of his/ her 
students in academic situations.
Barr (1955) enumerated success by remarking 
“Competency of teaching may essentially be a 
relationship among teachers, pupils and the 
other persons concerned with the educational 

understanding , all are affected by limiting and 
facilitating aspects of the immediate situation.”
Rana (1998) concluded that the impressive 
presentation of a teacher is a most ingredient 
of his/her competency. Teacher’s morale is 
positively related with it, while burnout feelings 
are negatively related with it.
Barr “Teachers basic competencies imply his role 
(a) as a director of learning (b) as a friend and 
counselor of pupils (c) as a member of group of 
professional workers (d) as a citizen participating 
in various community activities. 
Walen “The competent teacher has a 
demonstrable impact on children’s lives and the 
most signi�icant way teachers can demonstrate 
their impact on children’s life in terms of both 
short and long range goals is to be developed 
what might be called diagnostic reading teaching 
abilities”.
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Murty and Lulla “Teaching competency is a 
combination of traditional ideas that were 
propounded by the great educators in the post on 
the one hand and at the new ideas like systematic 
approach to education on the other hand”. 
Skills needed for Teaching Competence
There are various skills but here are some 
most important skills produced in teaching 
competency are:
1. Skill of introducing a lesson: This skill involves 
the readiness of students, use of previous 
knowledge, use of appropriate devices and use 
of relevant statements, suitable to the age level, 
maturity level, , interest and to the unit to be 
taught. 
2. Skill of questioning and probing question: 
Questioning is the major device used in any 
teaching learning situation. Its success lies in 
evoking desired responses from the pupils. 
The skill of probing questions consists of the 
following component behaviour or techniques- 
Prompting, Seeking further information, 
Refocusing, Redirection and Increasing critical 
awareness. 
3. Skill of illustrating concepts and principles: The 
proper use of examples, in any way, necessitates 
to learn it as a skill and thus skill of illustrating 
with examples may then be de�ined as the art 
of judicious selection and proper presentation 
of the suitable examples in order to generalize 
a concept, idea or principle with a view to its 
understanding and proper application. 
4. Skill of stimulus variation: Skill of stimulus 
variation may be de�ined as a set of behaviours 
for bringing desirable change or variation in the 
stimuli used to secure and sustain pupils’ atten-
tion towards classroom activities. Components 
of the skill are movements, gestures, changes 
in voice, focusing, change in interaction styles, 
pausing, audio-visual switching and physical 
involvement of the students. 
5. Skill of using Black-Board: Black-board is said 
to be the right hand of a teacher. It most simple, 
suitable, convenient and widely used teaching 
aid. A teacher has to learn the art and skill of 

using black-board as effectively as possible. The 
skill of using black-board may be de�ined as a 
skill or technique that helps of a teacher to use 
black-board in the teaching learning process as 
effectively as possible. 
6. Skill of giving assignment: An assignment is a 
task or piece of work given by the teacher to an 
individual or to a class. Assignment is according 
to the individual differences and related to the 
content which is taught. It is adequate to check 
the objectives speci�ied. 
7. Skill of evaluating procedure: They can be 
recognizing attending behaviour of pupils (verbal 
and visual), asking questions for feedback, or 
giving them some test items to be answered in 
the class. 
8. Skill of adopting remedial measures: They 
can be asking prompting or seeking further 
information questions, repeating or re-teaching, 
use of more audio-visual aids, using more 
concrete, simple, and interesting examples and 
illustrations, etc. 
9. Skill of maintaining classroom discipline: When 
the pupils are following the instructions given by 
the teacher that are not related to the content, 
the classroom discipline is said to be maintained. 
It includes statements and questions that are 
followed by correct pupil responses (verbal and/
or nonverbal). 
Signi�icance of the study
Very few studies have been conducted in this 
aspect. The still more needed aspect is, if these 
tests are meeting the challenges and requirement. 
These tests are designed to check the capabilities, 
potential, competencies intellectual abilities and 
aptitude of the pupil teacher and to place them 
at the right positions which they are capable of. 
Rank in practice teaching is given on the basis of 
marks. Higher the marks, higher will be the rank. 
But whether this ranking helps to pick the best 
teachers through their performance during pre 
and post period of practice teaching is a matter 
of great concern.
A number of studies revealed that teaching 
competence is affected by intelligence, scholastic 
achievement, teaching aptitude etc. During B.Ed. 
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course pupil teachers learn the skill of teaching 
and with practice they become competent 
teachers. Hence, the investigator curious to study 
the teaching competence of during pre and post 
period of Practice Teaching. 
Statement of the Problem
“A Comparative Study of Performance Level of 
Pupil Teachers between Pre and Post Period of 
Their Teaching Practice.” 
Objectives
• To �ind out the improvement in their teaching. 
• To �ind out the measures of teaching 

performance.
• To �ind out the role of teaching practices 

in the improvement of their teaching 
performance.

• To �ind out the relationship between exercise 
and performance.

• To �ind out the correlates of teaching 
competency.

Hypothesis
The following hypothesis have been drawn in 
order to achieve the objectives-
1. That there does not exist any signi�icant 

difference between the teaching of before 
and after teaching practice.

2. That there exists an insigni�icant relation-
ship between exercise and performance.

3. That there exists an insigni�icant relationship 
between the correlates of teaching on their 
competency level.

Methodology
Sample
The sample of 120 pupil teachers of B.Ed. College, 
have been taken and then characterized by 
strati�ication viz.male –female, rural –urban etc.
Instrument
General Teaching Competency Scale by Joshi 
(1975), Lalitha (1975) and Passi (1975): It 
consists of 21 items related to 21 teaching skills 
which encompass the entire teaching – learning 
process in the classroom teaching viz. Planning, 
Evaluation and Managerial. It is a seven point 
rating scale measuring the use of the skill by the 

teacher in the classroom corresponding to each 
item ranging from ‘I’-for ‘Not at all’ to ‘VII’-for 
‘Very much’. The GTC scale’s reliability coef�icient 
ranges from .85 to .91. It has content validity.
Administration & Scoring: The tool was 
administered on all the teachers in their 
classroom teaching. As the teacher started to 
teach the investing authority sat at the back for 
observation. At the end of the teaching period, 
the investigator provided his ratings on the 
G.T.C.scale against all the items .The sum of the 
ratings against all the 21 items constitutes the 
score on GTC score of the teacher being observed. 
The maximum score possible is 147 and the 
minimum is 21.
Results & Discussions

Table 1: Signi�icance difference between 
Mean & S.D. of the scores of Male teachers

Status N M S.D. t Level of 
signi�i-
cance

Rural 
teachers

30 61.6 33.72

.16 insigni�i-
cantUrban 

teachers
30 63 31.96

Df =58
Inspecting the mean value of the table 1, the 
mean value of urban pupil teachers is 63, which 
is a little bit higher than the mean value of rural 
pupil teachers. The C.R. value is calculated as 
.16(p<.05); which is lesser than the tabulated 
value. Thus, the non-directional null hypothesis 
that ‘there exists an insigni�icant different 
difference between the performance level at pre 
and post training of rural &urban pupil (male) 
teachers’, is accepted.

Table 2: Signi�icance difference between 
Mean & S.D. of the scores of Female teachers

Status N M S.D. t Level of 
signi�i-
cance

Rural 
teachers

30 59.5 27.68

.66 insigni�i-
cantUrban 

teachers
30 64.4 29.54

Df =58
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In the above table 2, the mean& S.D. values of 
rural and urban pupil teachers are 59 & 64.4 
and 27.68 & 29.54 respectively. The C.R. value is 
computed as .66, when this is tested at the level 
of signi�icant it is found insigni�icant.Therefore 
the non directional null hypothesis that “there 
does not exist any signi�icant difference between 
the performance level at pre and post training 
rural and urban School teachers in reference of 
female teachers”, is adopted.

Table 3: Signi�icance difference between 
Mean & S.D. of the scores of teachers from 

rural background.

Status N M S.D. t Level of 
signi�i-
cance

Male 
teachers

30 64.4 30.99

1.15 insigni�i-
cantFemale 

teachers
30 74.2 34.92

Df =58

Table 3 shows the‘t’ value does not reach any 
level of signi�icance. Although, the mean (64.4 
and 74.2) as well as S.D. (30.99 and 34.92) values 
of female teachers are more than that of male 
pupil teachers, but not suf�icient to reach the 
conclusion.
Hence, the null hypothesis that ‘there exists an 
insigni�icant difference between performance 
level at pre and post training of male and female 
pupil teachers belonging to rural background’ is 
accepted.

Table 4: Signi�icance difference between 
Mean & S.D. of the scores of teachers from 

urban background.

Status N M S.D. t Level of 
signi�i-
cance

Male 
teachers

30 70 37.20

.99 Insigni�i-
cantFemale 

teachers
30 60.9 33.68

Df =58

After having observe the above table the Mean 
& S.D. values of govt. school teachers are 70 
and 37.20 respectively which is more than the 
values of pvt. Teachers but not too much to reach 
the conclusions .The ‘t’value is calculated as 
.99(p<.05), which shows insigni�icant difference.
Therefore, the proposed hypothesis that “there 
exists an insigni�icant difference between 
performance level at pre and post training of male 
& female pupil teachers from urban background” 
is also adopted.

Conclusion 
After having an overall observation and the data 
interpretation, it may be concluded that most of 
the teachers possess an identical view towards 
their teaching. The teachers whether from rural 
or urban background have identical performance 
level. The location and the sex difference do not 
impact on their performance level either pre or 
post training. However, there is adjudged some 
factors which impacts on their performance, 
but only these factors are not too dominant. The 
teachers who are in govt.job possess the same 
performance level in comparison of the teachers 
who are in pvt. job, if they would be provided the 
same facilities i.e. salary, increment, incentives, 
promotion etc. as well. The present study will 
useful in understanding the different domains 
of teaching competence. It will help the pupil 
teachers to improve their competence in the 
�ield of teaching by introspecting themselves 
according to given area of the variable. It will also 
be helpful to the teacher as well as educationists 
to know and to help their students to acquire 
competence in teaching. 
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