
Abstract
A teacher is a person who provides schooling or facilitates for learning of students. Sri Lanka there were 
some occasions when teaching appointments were given without considering professional quali�ications. 
Teachers’ roles in classroom practice are vital in bringing about quality learning among the students. 
Quality learning takes place with quality teachers. In these aspects professional training programs for 
teachers have always been really important. The Faculty of Education of the Open University also trains 
teachers at various levels. One such signi�icant programme is the Postgraduate Diploma in Education 
which gives professional quali�ications to graduate teachers. This programme includes a teaching 
practice component which is designed to develop teacher’s skills and competencies in teaching. For 
monitoring and guiding the student teachers, a number of master teachers have been appointed by 
the Faculty of Education. The master teachers provide necessary guidance and assessment of student 
teachers’ progress. The main objective of this study is to identify suitable ways of improving master 
teachers’ supervision of teaching practice of stage 1. The Survey research design was selected to conduct 
this study. From a batch of students in the academic year 2018/2019, a random sample of 123 students 
was selected. A well-organized questionnaire was used for data collection. Collected data was processed 
and analyzed using simple qualitative and quantitative techniques. According to the analysis of data, 
many teacher students were satis�ied with the supervision of Master Teachers on teaching practice. 
However, a few students were not satis�ied with certain levels of Master Teachers’ supervision. all 
students highly accepted that the teacher training is very important to them. some students indicated 
their problems in the supervision process as, Subject based Appointments of Master Teachers did 
not take place often, Supervision of Master Teachers did not take place throughout the duration of 
teaching practice. According to the different experiences from respondents there is a need to improve 
teaching practice supervision of Master Teachers Based on �indings, it is suggested recommendations 
are suggested for further improvement of supervision of teaching practice stage 1.

Keywords: Master Teacher, Student Teacher, Teaching Practice, Supervision

Improving Master Teacher’s 
Supervision of Teaching 
Practice of Postgraduate 
Diploma in Education
Dr. W.M.S. Wanansinghe
Faculty of Education, The Open University of Sri Lanka, Nawala, Sri Lanka
Dr. F.M. Nawastheen
Faculty of Education, The Open University of Sri Lanka, Nawala, Sri Lanka

Research Reinforcement  A Peer Reviewed International Refereed Journal  ISSN 2348-3857
Impact Factor (IIJIF): 5.454  Vol. 8, Issue 1  May 2020 - October 2020  pp. 1-5

Introduction
In general, a teacher is a person who provides 
schooling or facilitates for learning of students. 
The role of a teacher is often formal, informal 
and ongoing, carried out by way of occupation 
or profession at a school or other place of formal 

education. In many countries, a person who 
wishes to become a teacher at schools must �irst 
obtain professional quali�ications or credentials 
from a university or college. These professional 
quali�ications may include the study of pedagogy, 
the science of teaching. 
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Unfortunately, in Sri Lanka there were some 
occasions when teaching appointments 
were given without considering professional 
quali�ications. Therefore, it is necessary to train 
these teachers. However, those who are in-service 
already also need professional trainings for 
their career development. According to Hosein 
Moeini (2008), diverse compositions of student 
populations, changing paradigms in teaching and 
learning, and changing expectations about the 
quality of education occur in every society at an 
unexpected rate. In the absence of well-designed 
professional development programs, teachers 
have been expected to learn how to improve their 
teaching on their own, learn from trial and error, 
and individually seek the required professional 
development.
Teachers’ roles in classroom practice are vital 
in bringing about quality learning among the 
students. Quality learning takes place with 
quality teachers. Teacher quality includes a 
range of skills, competencies and motivation. It 
is suggested that speci�ic training is required in 
order to expect quality services from a teacher 
or any other skilled professional. According to 
Walder, Wilkinson and Yarrow (1996), “teaching 
depends on the quality of the teachers which, 
in turn, depends to some extent on the quality 
of their professional development”. Without 
well trained, quali�ied and committed teaches 
it is impossible to deliver effective functioning 
educational systems (Unwin, 2005).
In these aspects professional training programs 
for teachers have always been really important. 
Therefore, some universities and various 
institutions in Sri Lanka have been involved 
with both pre- and in-service teacher training 
programmes for improving, increasing and 
advancing teachers’ knowledge and skills.
 The Faculty of Education of the Open 
University also trains teachers at various 
levels. One such signi�icant programme is the 
Postgraduate Diploma in Education which 
gives professional quali�ications to graduate 
teachers. This programme includes a teaching 
practice component which is designed to 

develop teacher’s skills and competencies in 
teaching. In this component, the supervision 
of teaching practice is deployed to help all 
teachers to individually re�lect on and improve 
their practice to establish individual teacher’s 
development needs. Moreover, this support 
needed for improvement to ensure teaching 
is at least good and to give opportunity to get 
hands on experience in various new teaching 
methodologies. The teaching practice of PGDE 
programme has two stages: namely stage 1 and 
stage 2. The �irst stage of teaching practice takes 
place in the student teacher’s school continuously 
for 10 weeks. Student teachers should select two 
subjects in different grades and engage in training 
for one hundred of periods for each subject. For 
monitoring and guiding the student teachers, a 
number of master teachers have been appointed 
by the Faculty of Education. The master teachers 
visit student teachers’ school during their 
teaching practice stage -1 and provide necessary 
guidance and assessment of their progress 
throughout the ten weeks. Those who complete 
their stage-1 teaching practice, will be invited for 
the second stage which consists only 2 periods 
in a neutral school. It is evaluated by internal 
academics of the Faculty of Education
Review of Literature 
The teacher education provided to for teachers 
is very important. Brown (1993) states that the 
reason for this is that the child does not have a 
second chance. If the teacher fails to successfully 
complete the classroom teaching process, the 
student will have to pay the price. Sharma (1994) 
states that teacher education should end with 
the development of skills relevant to the teaching 
the subject of the teacher and the development 
of professional skills. Teaching is also referred 
to as the art of teaching, by Kakkar (1995) and 
Kochhar (1994), who point out that the magnetic 
�ield that transmits knowledge stored in the 
mind of the teacher to the student is not a pre-
technological process. Accordingly, it re�lects 
the importance of imparting teaching training to 
the teacher correctly. The United States has also 
provided a technical facet for teacher training, 
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with teaching training taking place in 15 of its 
three levels (Moon & Selton Mayes 1995). Halls 
(1995) points out that more time in England 
is devoted to practical teaching and has taken 
de�inite steps to improve on quality. Commenting 
on Indian teacher education, Mohanty (1993) 
states that the training period in India is adequate 
and that supervision is biased
All Teacher Education Institutions in Sri Lanka 
have set aside 10 weeks for teaching training. 
However, in pre-service teacher education 
provided by the National Colleges of Education, 
student teachers are employed for one year 
prior to teaching training. The teaching training 
is supervised by internal as well as external 
supervisors. Teaching practice the need to focus 
directly on skills development, not just on teacher 
education certi�ication. Teaching training should 
continue to be implemented through practical 
experience from the outset. From the above ideas, 
it is clear that practical teaching training has a 
vitally important place in teacher education.
Objectives
The main objective of this study is to identify 
suitable ways of improving master teachers’ 
supervision of teaching practice of stage 1. The 
other sub objectives of this study are as follows:
• To �ind out student teachers’ attitudes about 

the importance of the teaching practice of 
PGDE programmes

• To analyze student teachers’ satisfaction of 
the appointment of master teachers.

• To �ind out master teachers’ personality on 
teaching practice stage 1

• To inquire about student teachers’ views on 
Master Teachers’ techniques which they use 
in teaching practice supervision

• To �ind out ways of guidance by Master 
teachers for student teachers of teaching 
practice stage 1

• To inquire about the master teachers’ 
coordination activities with the faculty in 
relation to student teachers’ problems of 
teaching practice stage 1

• To �ind out the nature of supervision 
activities carried out by Master Teachers

•  To �ind out the strengths and weaknesses 
of master teachers’ supervision on teaching 
practice

• To present suitable suggestions for 
improvement of quality of Master Teachers’ 
supervision process on teaching practice 
stage 

Methodology
The Survey research design was selected to 
conduct this study. From a batch of students 
in the academic year 2018/2019, a random 
sample of 123 students was selected. This 
sample of students represents all three media 
and different regional centers. A well-organized 
questionnaire of 50 ite ms was executed. 46 items 
of the questionnaire were organized by using a 
�ive-point Likert scale. The other four items were 
open ended to collect other aspects of student 
teachers in relation to their teaching practice. 
As this study was of a small scale, the �indings 
were only based on student teachers’ perception 
towards Master Teachers’ supervision. Collected 
data was processed and analyzed using simple 
qualitative and quantitative techniques. The 
quantitative analyzing was done by using SPSS. 
Mean and Standard deviation was calculated for 
several items and conclusions were drawn based 
on that data.
Findings
This is an analysis of the data obtained from 
the structured questionnaire presented to the 
student teachers. Many teacher students were 
satis�ied with the supervision of Master Teachers 
on teaching practice. However, a few students 
were not satis�ied with certain levels of Master 
Teachers’ supervision. Table 1 shows means and 
standard deviation of 46 items in details. The 
overall mean of students’ attitudes about the 
importance of teaching practice is 4.19 (Overall 
Standard deviation is 0.82) which indicates that 
almost all students highly accepted that the 
teacher training is very important to them. The 
overall mean of appointment of Master Teacher 
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is 4.28 (Overall Standard deviation is 0.87) and 
the overall mean of supervisors’ personality is 
4.27(Overall Standard deviation is 0.92) which 
tell us that student teachers were satis�ied with 
their Master Teachers. The overall mean of Master 
Teachers’ techniques and method is 3.7 (Overall 
Standard deviation is 1.13) and the overall mean 
of guidance given by Master Teachers is also 
3.93 (Overall Standard deviation is 1.32). the 
overall mean of relationship between Master 
Teacher and Faculty of Education regarding 
students’ problems is also 4.12 (Overall Standard 
deviation is 0.95). All these variables proved 
many students were highly satis�ied with the 
supervision by Master Teachers. However, 
some students indicated their problems in the 
supervision process as mentioned below.
1. Insuf�icient day schools for ESP 2204, which 

hinders they are for their instructional 
strategies

2. Disparity between instructions by the 
Faculty of Education and the Master 
teachers regarding teaching practice stage1

3. The monitoring workshop at last stage of 
teaching practice was not helpful

4. A one day training workshop for preparing 
lesson plan and evaluation procedures was 
not suf�icient. It should be at least �ive days.

5. Subject based Appointments of Master 
Teachers did not take place often. Master 
teachers not subject specialist. Because 
subject content they cannot evaluation.

6. Selection of subjects for teaching practice 
was restricted for Tamil medium students. 
All student should allow to select their 
teaching subject at the school classroom.

7. Dif�iculties of completing project work 
during teaching practice. It is better to 
convert as an action research and give 
separate time to �inish after teaching 
practice.

8. Supervision of Master Teachers did not take 
place throughout the duration of teaching 
practice. Better to appoint fulltime master 
teacher from student teachers’ school.

Table 1: Mean and Standard Deviation of 
items of questionnaire

N Mean Std. De-
viation

A. Teacher stu-
dent’s attitudes

123 4.6829 .65683

B. Appoint-
ments of Mas-
ter Teachers

123 4.3984 .80714

C. Personal-
ity of Master 
Teachers
C12 123 4.2602 .91291
D. Techniques 
of Master 
Teachers
D18 123 2.3740 1.51711
E. Guidance of 
Master Teacher
E26 122 4.2869 .84774
F. Coordina-
tion of Master 
Teachers
F39 123 4.3902 .80606

Conclusion
Teaching methods cannot be separated into 
good or bad. A teaching method is good or bad 
depending on the bene�its it provides. Thus, 
speci�ic teaching methods cannot be used for 
practical teaching training. According to the 
different experiences from respondents there is a 
need to improve teaching practice supervision of 
Master Teachers. Based on �indings, it is suggested 
following recommendations are suggested for 
further improvement of supervision of teaching 
practice stage-1.
1. Increasing day schools for ESP 2204 

educational Technology
2. Conducting Speci�ic teaching skills by 

developing workshops for master teachers 
and student teachers at the same time. 
This practice would eliminate misinterpre-
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tations about the guidelines of teaching 
practice stage 1

3. It is better to have a monitoring workshop 
quit early in the programme.

4. Actions should be taken to prevent disparity 
of instruction of Master Teachers. For this 
purpose, Master teacher training can be 
reorganized, and days of training Master 
Teachers can be increased.

5. Increase the number of Master Teachers 
and assign them their nearest schools and 
student teachers. The assigning should be 
made on subject competencies.

6. Assigning a mentor for each student
7. An opportunity should be given to observe 

an excellent model of teaching directly in 
either day schools or over visual aids.

8. Unraveling project work during teaching 
practice and allowing student teachers to 
complete project work either before or after 
teaching practice

9. Eliminating disparities in choosing subjects 
10. The Master teachers’ supervision should 

be monitored, and their supervision and 
assessment should take place throughout 
the teaching practice.
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